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THE ST. LOUIS PARK, MINNESOTA, CURRICULUM GUIDE IS 
DESIGNED TO MEET THE NEECS AND ABILITES OF THE LOW 10 PERCENT 
OF SENIOR HIGH SCHOOL STUDENTS. BACKGROUND MATERIALS 
INCLUDE-- (1) CRITERIA FOR IDENTIFICATION OF SLOW-LEARNERS AND 
FOR SELECTION OF TEACHERS OF THEM, (2) A CHART SHOWING THE 
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(SEE ED 014 490.) (RD) 
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FOREWORD 



This curriculum guide is the result of a need for knowing what to teach, and 
how to teach, those students in the St. Louis Park Senior High School who are classi- 
fied as slow learners. 

Two basic assumptions served as guides to the English department in this under- 
taking: (1) all children cannot learn all of the skills outlined in the usual language 

arts program, and (2) neither is there a need to do so. 

The job of the teachers of English is now one of deciding which skills will be 
of most worth to slow learners in their post-high school worlds, and which skills they 
will be able to develop to an adequate degree. 

It is our sincere belief that these objectives can be attained without destroy- 
ing the initiative, originality, and imagination of individual teachers. 

Several members of the Senior High School English department participated in the 
preliminary work involved in this curriculum guide, but special acknowledgement for 
its final form is due Mr. David Litsey, Chairman of the Senior High School English 
department • 

Every member of the writing team subscribes to the philosophy that curriculum 
evaluation and revision, to be of real and lasting value, must be continuous. This 
curriculum guide, therefore, should not be looked upon as a completed and final effort. 

The St. Louis Park School Board is to be commended for its recognition of the 
need for this publication. The appropriation of necessary funds for its preparation 
is deeply appreciated by the entire staff. 

We are confident that this guide will be in constant use and will ultimately 
result in benefits to the students of St. Louis Park Senior High School through 
improved instructional practices. 

Edward Foltmer 

Director of Secondary Education 



Harold R. Enestvedt 
Superintendent of Schools 



FOREWORD 



At St. Louis Park there has long been a feeling that we have been neglecting 



the bottom range of our English classes. This neglect seems historically to have 
occurred not from any dislike of or revulsion toward the slow learned himself, but 
rather from a paralyzing feeling of inadequacy and ineptness in dealing with his 
problems and arriving at any satisfactory solution. But there persisted a faith 
that in a democracy every child should have the opportunity to progress at his own 
rate of learning, to find a measure of satisfaction in his own achievement, and to 
share in a program suited to his own abilities and needs. 

This course of study, however, could become feasible only after a group of 
teachers were willing to partake in the arduous project. Begun in the fall of 1964 
and completed in May, 1965, the curriculum construction involved countless hours of 
work on the part of Jack Alwin at the tenth grade and Barbara Smigala and Dave 
Linne at the twelfth grade. I should like to thank these wonderful people for the 
invaluable assistance they gave me and for the uncompensated time they were willing 
to devote to the work. They assure me they became better teachers in the process. 

The counseling department, especially our liaison, Keith Dawson, provided wise advice 
end. material assistance in the project# The precise nature of the counselors* 
cooperation is self-evident throughout the curriculum. 

The teachers engaged in the project decided upon a totally new point of departu® 
for the curriculum. It is not a watered-down version of the “Standard” Curriculum; 
rather it has a point of view based on the naeds and capacities of these students 
in the area of communication. In constructing it we tried to begin fresi:, avoiding 
the shibboleths and sacred cows of ’’English.” Indeed, it is, in one,, sense, not an 
’’English” curriculum at all; it is a course of study designed to equip the disadvan- 
taged student for a demanding modem world. The things one thirk? of when one thinks 
of ’’English” will not always be found in it. The most signal omission will be that 
of grammar and the classics of literature. For the slow learner these have always 
more or less been the confused product of wishful thinking gleaned from the meadow 
of easy assumption. There loss should not be mourned. 

The curriculum has been designed to be used, not to be leafed through. It is 
suggestive rather than peremptory in design, containing countless helps for the 
receptive and reflective teacher— sample units, model approaches, and proven mater- 
ials. Only the chalk-board pedagogy, which must be supplied by the genius of the 
teacher, has been omitted. 

Finally, I should like to thank the administration for its encouragement and 
help in the project. This help was tangibly demonstrated by the hiring of a semester 
of teacher-aid relief for myself, and occasionally, for the committee members. Also, 
I was permitted to attend the N.C.T.E. Study Group on the Slow Learner at the 1964 
Cleveland convention. It was here that the impetus was received to forge ahead into 
a relatively unchartered area. 
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ST. LOUIS PARK SCHOOLS 



A PHILOSOPHY FOR SLOW LEARNING CHILDREN 

We believe that classes specifically designed for slow learners are extremely 
important in the lives of the particular children involved. This i3 because of the 
unique problems- backgrounds, attitudes, and values with which these children often 
approach a learning experience. School personnel should attempt to identify and 
understand these differences. 

We believe that the program for these children should recognize the dignity of 
each child, regardless of his ability level, his past record of achievement and moti- 
vation, or his personal characteristics which may have alienated him from the main* 
stream of successful school experience. 

We believe that working with slow learners and poor achievers is extremely 
challenging work. It demands a great deal from the teacher in terms of time, energy, 
creativity, and imagination. We feel that the teacher can be the key to successful 
work with these children. 

Because of the foregoing, we submit that the following factors should be taken 
into consideration in St. Louis Park’s program of classes for slow-learning children: 

1. The teacher should be an experienced teacher and should 
preferably have had experience in the St. Louis Park 
school system. 

2. The teacher should have a high degree of sensitivity to 
this particular kind of child and should have a desire 
to teach this kind of class. (See attached sheet on 
teacher characteristics) 

3* The class should be considerably smaller in size than 
regular sections. 

4. The school district should make provision for planning 
Curricula and materials for these programs. 

5. There should be systematic selection procedures for 
children in these classes. 

We believe that the entire focus should be on the individual child within the 
group. We feel that course content and other curricular considerations must relfect 
the peculiar needs of the slow learner. 



MODIFIED ENGLISH 



( 



Identification and selection 

a. Student “will be initially identified by his present teacher on the basis 
of lack of academic skills* 

b. Past grades in English will also be part of selection criteria* 

c. 0' >Jective test data in the form of local percentiles on the Lorge-Thorndike 
Aptitude Test, the Triggs Reading Survey, and the Iowa Tests of Educational 
Development (Test #7) will be used. 

d* Not more than ten (10) percent of the student body should be placed in this 
class. Ibis defines the extreme limits for which our '‘modified" curriculum 
has been developed* 

Recommended class size is 18 and should not exceed 20, 

The needs of the slow learner make rather small classes 
necessary. Often beset with insecurity, the low achiever 
who receives individual attention from the teacher will 
profit from this personal relationship. He may lack 
the experiential background of the better student or he 
may not possess some basic skill in reading or language; 
his teacher must have the time to diagnose his needs and 
plan his instruction individually. 

The type of instruction also demands reasonably small 
classes. Each period must incorporate a variety of 
activities, for the pupils' span of attention is 
short. Oral language will be emphasized over written, 
and each pupil must have his time to express himself 
during every class period. The work of each child must 
be supervised constantly and more frequently evaluated 
than in regular classes. Varied materials must be 
assembled and prepared by the teachers of Special 
English classes. 

Both the nature of the child and the methods best 
suited for his instruction make small classes mandatory. 

Grading and placement 

* 

a. The teacher should have the full range of grades to give to the student. 

(A*s and B's are given sparingly, however.) 

b. This grade should be weighted at seven-tenths 7/10 the point value of the 
grade received in other classes for purposes of determining class rank. 
Students will be appraised of this weighted grade. Students should be told 
clearly that their course is a practical English course and that a "B", in: 
the course, for example, would not be equal to a "B” in a pre-college course. 

Co The course should be labeled Modified English on the permanent record. An 
attached explanation of the type of English course should be included. 

d. Students should be aware of their placement in this class and have the option 
of a regular class if they so desire. (The reverse, however, is not true.) 

* Grading rationale — Success is a necessary stimulus to learning. The slow 
learner needs recognition of his achievement, even though the material is at a 
lesser difficulty level, if he i3 going to be motivated to learn. After care- 
ful study and research into various grading methods, our recommendation is for 
a weighted grading system. 



